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Abstract 

The research aimed to study the impact of cultural differences in Egyptian 

kindergartens on the enrollment of Syrian refugee children in kindergarten, 

specifically, in the light of the challenges facing the education of Syrian refugee 

children. The researcher used a questionnaire about the impact of cultural 

differences on the enrollment of Syrian refugee children in Egyptian 

kindergartens. The questionnaire was applied to a sample of (100) guardians of 

Syrian children. The researcher also held intensified discussion sessions with 

(20) members dividing them into (2) groups, (10) individuals per group. Each of 

the two groups included directors, teachers, and parents in the refugee education 

centers and government kindergartens in 6th of October City. Furthermore, the 

researcher conducted field observations of the activities of Syrian refugee 

education centers. 

Results of the research indicated the poor adaptation of refugee children to 

cultural and linguistic differences in kindergartens, which leads to an increase in 

the challenges they face when they enroll in Egyptian kindergartens. Findings of 

the research also revealed the reluctance of parents of refugee children to enroll 

their children in kindergarten and to interact with the school and participate in 

school activities. Such a reluctance reinforces the separation between refugee 

children and their Egyptian peers. These results demonstrated that there is an 

urgent need to reconsider educational policies and programs in kindergartens in 

order to improve the educational experience for Syrian refugee children in 

Egypt, to raise awareness about the concept of cultural diversity, to train 

teachers to deal with refugee children, and to activate community partnerships to 

integrate refugee children and their families into kindergartens. 

The research concluded to several recommendations, including: providing 

training for teachers to deal with cultural differences and to promote the 

integration of refugees in kindergartens, and creating programs to increase 

communication between parents and schools to encourage effective participation 

and enhance social cohesion among children from different cultural 

backgrounds. 
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